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ABSTRACT 
The aim of this thesis is to investigate how identity construction is expressed in contemporary 

Norwegian literature written by the offspring of migrants, and thus contribute to the existing 

body of research on identity construction in academic literature. This is done by exploring 

which processes are important in the process of identity construction and through the 

application of a theoretical framework. The framework both makes use of the concepts of 

‘othering’, identity, ethnicity, and ‘culture’, as well as it raises a discussion of how 

intersectionality theory functions as a broader analytical frame in this study.  

 

The thesis examines how identity construction is introduced in two anthology books, making 

use of textual analysis supported by the theoretical framework. What the analysis shows is 

that ‘othering’, the grouping of ‘us’ and ‘them’, as well as ethnicity play a large role in how 

identities are constructed. The empirical material provides us with a representation of these 

identity constructions, and leads to a debate on whether the processes of ‘othering’ and social 

categorisation work in one way only, or if it is a more complex process – as well as what this 

‘othering’ might lead to concerning the question of finding belonging or community in being 

‘other’.  

 

Keywords: identity, constructivism, textual analysis, ethnicity, ‘othering’  
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1.0 INTRODUCTION 

 
Never trust anyone who has not brought a book with them.  

- Lemony Snicket (2007) 

 

 

Reading has always been a great passion of mine. I remember that as a young child, my 

mother would take me to the library on Saturdays so that I could fill up a bag with my 

favourite novels, my new discoveries, and books the librarians would recommend. I devoured 

them. I was not much older when I heard Knut Nærum – a Norwegian comedian and author – 

say on the radio that it was important to read fiction, and that the value of reading fiction 

books was underestimated. When asked why he thought so, he explained that only when 

doing so are you able to – and can fully allow yourself to – develop empathy and 

understanding for someone else that may or may not at all seem similar to you. You allow 

yourself, he argued, to step into the character’s shoes and almost experience what they 

experience, to feel what they feel. This, for whatever reason, stuck with me through the years, 

and once in a while when needed also serves as a gentle reminder as to why I read.  

 

In the beginning of the 2000s, a new wave of literature was introduced in the Scandinavian 

literary scene. This wave consisted of novels and other fiction books written by Danes, 

Swedes, and Norwegians that have cultural and/or ethnic backgrounds in countries other than 

their respective Scandinavian ones, or in addition to these. In other words, these books were 

and are written by people who might call themselves Norwegian, Danish, or Swedish, or they 

might call themselves something else – either as migrants, or children of migrants. A 

common name for people that fit within this category is ‘third culture kids’. Aon Raza Naqvi 

(2019) explains that though this term was used by American researchers in the 1950s 

regarding the children of American citizens that lived abroad, the term is widely used today 

about any person who is growing up ‘in between cultures’ (Naqvi 2019: 2). What is 

recognised as the first contribution in this wave is Sweden’s Alejandro Leiva Wenger’s Till 

vår ära (2001). Wenger’s book consists of a collection of several short stories. Two years 

later, both Jonas Anyuru’s Det är bara gudarna som är nya (2003) and Johan Hassen 

Khemiri’s Ett öga rött (2003) were also published in Sweden, and quickly became popular in 

literary circles. The literary scenes in Denmark and Norway soon followed. 
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Though this is a phenomena seen in all of Scandinavia (and also the rest of the world in 

various forms and degrees), and though there are many books that fit within this category – 

and this also means that the topics and themes of the books are both widespread and that they 

differ – one thing that these books have in common is that they are often connected to the 

topic of cultural differences (Gokieli 2017) and identity. This thesis focuses solely on two 

books written and published in Norwegian, namely Skamløs (2017) by Amina Bile, Sofia 

Nesrine Srour and Nancy Herz, and Third Culture Kids (2019) edited by Aon Raza Naqvi. 

These books have a few things in common. Not only are they both written in Norwegian, but 

they are both published by the same publishing agency (Gyldendal), and they are both – as is 

necessary for this project – written by people whom have parents that migrated to Norway. In 

other words, the authors and contributors are not per definition migrants themselves, but they 

are the offspring of migrants. 

 

1.1 PURPOSE OF THE STUDY  
The overall purpose behind this qualitative research project is to carry out a study on how 

identity construction is expressed in contemporary Norwegian literature written by the 

offspring of migrants, and thus to contribute to the already existent research field on identity 

construction in academic literature.  This is based on the idea that culture is purposeful in our 

daily lives, and that it creates meaning and feelings. I believe that literature, just like film or 

music, plays an important role in teaching us things about the world and the humans that 

inhabit it in ways that differ from politics, academic literature, or news.  

 

The importance of being able to understand each other and respect each other’s experiences, 

regardless of cultural or ethnic backgrounds, is inherently important – especially in a time 

where people migrate more than ever (see United Nations 2019) – and literature helps us do 

just that. 

 

1.2 RESEARCH QUESTIONS 
On the basis of the purpose of this study, the following research questions are to be answered:  

1) How is identity expressed in contemporary Norwegian literature written by 

offspring of migrants?  

2) How do the authors express the processes of ‘othering’ in the two anthology 

books?  
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3)   How does ethnicity relate to identity in the two anthology books?  

 

As mentioned above, this thesis is a qualitative project, and the methodological toolbox 

consists of textual analysis tools combined with a theoretical framework.  

 

1.3 STRUCTURE OF THE THESIS 
The first chapter of this thesis introduces the purpose of this study, and provides a 

presentation of the research questions that are discussed and answered throughout the rest of 

the text. The following (see 1.4) is a short discussion on the limitations relevant to this 

project, as well as a short explanation of why focusing on literature is important. Chapter two 

offers a literature review on similar and relevant studies that have already been conducted by 

other researchers, and chapter three focuses on methodology. Within the methodology 

chapter, I have also chosen to include reflections on my own position in the project, and an 

explanation of how I gathered my material as well as ethical considerations regarding the 

project. Chapter four offers a theoretical discussion of the relevant key terms and concepts 

that make up the theoretical framework for the analysis to be built upon, while the analysis is 

featured in chapter five. In this chapter, the two literary works are discussed in relation to the 

theoretical framework presented in the preceding chapter. Lastly, in chapter six and seven, 

final thoughts on what this study can lead to in the future are presented, and are then tied 

together with a brief concluding and summarising discussion of the thesis.  

 

1.4 DELIMITATIONS AND LIMITATIONS  
When it comes to this project, there are several delimitations I want to mention. First of all, 

the material that is analysed is very carefully selected based on a number of criteria (see 

chapter 3). This obviously also has an affect on the result in the analysis. In addition to the 

amount of material, the chosen books are all published in Norway and written in Norwegian. 

This is due to the aim of the thesis; if literature from other countries, such as Denmark or 

Sweden, were to be included, this would mean that the scope and focus of the project would 

necessarily be larger.  The novels cannot tell us anything about ‘real life’ in the sense that 

anything is real, but that it – in line with the theoretical approach it finds itself – studies 

images, or representations if you like, of identities in Norwegian contemporary literature. It 

should also be noted that, as the material consists of published texts, this means that the texts 

are edited and constructed in a certain way. The analysis relies on this material, and this fact 
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will also be discussed throughout the analysis (and has been kept in mind, at all times 

throughout the working process).  

 

There are also certain limitations to this project. The reason as to why the material is limited 

to consisting of two literary works is due to the scope and timeframe of this project. A 

broader range of material could be introduced in another situation, and this would also likely 

produce different findings.  

 

1.5 CONTEXTUAL BACKGROUND   
Keith Oatley, professor in psychology at the University of Toronto, wrote an article on how 

fiction plays an important role in our daily lives – discussing the idea that fiction serves as a 

kind of a “simulator” for real life (Oatley 2016: 619). He argues that characters and situations 

in books (whether fictional or not) can be seen to improve people’s social skills. Reading can 

give you new ideas and thoughts that can make you (or at least improve your ability to) 

reflect on other people’s feelings, emotions and motives, he explains (ibid.: 618ff.). That 

might make one ask whether all people read a book and get the same experience from it. To 

this, Oatley answers that of course no one reads the same book the same way, and that the 

meanings behind books may not always be clear, but that this is exactly why and how readers 

are forced to reflect on what the stories might mean (ibid.).  

 

Katrina Fong, Justin Mullin, and Raymond Mar (2013) published a study on this as well, and 

found that there were slight differences in which genres provided readers with the highest 

scores on their “measure of interpersonal sensitivity task” (Fong et al. 2013: 370). Jessica 

Black and Jennifer Barnes (2015) wrote an article on how fiction specifically improves social 

cognition – that is, how people understand and process other people and situations – whereas 

non-fiction does so to a significantly lesser extent. Similar results were also seen in 

O’Sullivan et al. (2015), Mar et al. (2006), Mar & Oatley (2008), and Green et al. (2002). 

This all strongly indicates that literature as a specific type of cultural art can have a large 

impact on how we experience other people, cultures and situations.  
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2.0 PREVIOUS RESEARCH 
The topics of identity construction, of being different, and of not feeling like belonging in a 

certain place or culture are topics that are not unheard of in academic literature. In fact, the 

amount of literature on these topics is vast. As a part of my background research for this 

project, I examined literature that relate to the concepts of cultural identities, third culture 

kids, and identity construction. Though this paper does not focus on third culture kids by 

definition, I still deem the literature relevant, as the material consists of stories told by people 

who in one way or another are split between several cultures. Throughout this chapter, I will 

discuss some of the works that are the most relevant for this study.  

 

The discussion on cultural identities and what these are, as well as the question of whether 

they can coexist at the same time, is often grounded in type of understanding of (‘cultural’) 

identity is often directly tied to multiculturalism. There is a great deal of literature on 

multiculturalism as well featuring many perspectives. Will Kymlicka (2010), claims that 

multiculturalism is a way to ensure that culturally diverse groups are equally treated on the 

background of minorities not colliding with a majority’s interests. However, Kymlicka’s idea 

is not so much to protect all types of migrants or minorities, as his focus is primarily on 

indigenous peoples. These groups, he argues (2010), need protection, and it is important not 

to force assimilation upon them in order to preserve the different cultures that exist. Mainly 

focusing on indigenous peoples, this view does not concern other minority groups. Christian 

Joppke (2004) is one of those who do not share Kymlicka’s view on multiculturalism, and 

rather focuses on minority groups in society. He claims that the problem with 

multiculturalism is that these groups are not given time to speak, so to say, in decisions being 

made on their behalf regarding pluralism in society (Joppke 2004: 238) He further claims that 

it is impossible to understand all cultures as equally valuable (ibid.; see also Kukathas 

(1998)). 

 

When it comes to cultural adaption – the idea that individuals to a lesser or larger extent 

establish a relationship with their new culture – Kim (2002) argues that there is an idea and 

an assumption that one would ‘unlearn’ or leave behind one culture to the advantage of the 

new culture. In other words, that one assimilates to the new culture, and replaces the cultural 

identity that was already there. However, others (Berry 2008, Mendoza 1984) point to the 

idea that cultural identity is more complex than that, and that a person can both identify with 

the culture of their origin, and the ‘new’ host culture.  
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The negotiation of identity is something that is being heavily discussed by Richard Jenkins 

(2008). He argues that identity is a process, in other words as something that is always being 

shaped and defined (Jenkins 2008: 17). Miri Song (2003) explores similar themes in her book 

Choosing Ethnic Identity. While not focusing on cultural identities, she asks questions 

regarding how ethnic identities come to be in multicultural and multi-ethnic societies today, 

and how the individual works as an agent in their own choosing of ethnic identities in this 

book. She argues that individuals choose their own ethnic identities rather than being told or 

labelled by a majority culture how they should define themselves. Though at the same time, 

Song also agrees to the idea that ethnic identities are not purely up to the individual, as there 

are some factors that weigh in (for example the racialisation of certain groups).  

 

When it comes to literature on textual analysis, there are also plenty of theorists and works to 

choose from. However, in this instance, I would like to highlight Alan McKee’s (2003) 

Textual Analysis: A beginner’s Guide. He discusses what textual analysis is, how it works, 

and why it matters. He makes a point out of explaining that analysing text always happens: 

we, as consumers, always interpret what we see in order to make sense of it. This may not 

always be on the basis of a strict methodology, but perhaps on a variety of them – combined 

and discussed at the same time (McKee 2003: 2, 118f.). He claims that textual analysis is 

based on interpretation, which some scientists would claim as a non-scientific and subjective 

way of conducting science, but explains that there really is not such a thing as ‘objective’ 

science anyways. All things are interpreted, whether they are based on numbers, emotions, 

words, or other phenomena and concepts (ibid.: 120).  

 

When it comes to literature on the themes discussed above, there are – as mentioned – a lot to 

choose from. But when looking for material specifically on the way that identity is being 

construed and discussed in Scandinavian prose, the amount of results are reduced by far. This 

is where I wish to contribute, by discussing how the sense of self, how identity and ethnicity 

matter and how they are expressed in literature, I bring another valuable insight to the table. 

By studying expressions made through literature, valuable information on how certain things 

are experienced can be analysed, and this leads to a broader understanding of what identity 

construction looks like in practice, and not just how it can be discussed in theory.  
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3.0 METHODOLOGY AND METHOD 
This next chapter deals with the overarching method and methodology of this project. The 

overarching ontological standpoint of this thesis is that of relativism. This means that the 

theoretical framework as well as the analysis rests on the idea that there is no reality that is 

not depending on us, or put in other words: reality is socially constructed and need context 

and words to be understood. The epistemological approach is that of subjectivism, which 

means that the position between researcher and research is interdependent (della Porta & 

Keating 2008: 24ff.). We, as humans, understand reality through who we are. The reason as 

to why the philosophy behind science is important is that it lays the groundwork for how the 

world is understood through the researcher’s eyes, so that the production of knowledge and 

the processes behind this may be easier for the reader to understand and to follow. What 

follows is a discussion on precisely this: the philosophy and methodology behind this project. 

Furthermore, what follows in the next pages includes an explanation of the theoretical 

approach used in this study, as well as a rundown on the methodological tools and how they 

are used in relation to the theoretical framework in order to analyse the literature and answer 

the research questions posed in chapter 1. I also offer reflections on my own position within 

the research, an overview over ethical considerations, as well as an explanation on how I 

chose the material used in the analysis is included.  

 

3.1 RESEARCH PHILOSOPHY – (SOCIAL) CONSTRUCTIVISM AS AN APPROACH 
In order to fruitfully answer and discuss the research questions, this thesis is based on 

qualitative research. To discuss the expression of identity construction in Norwegian prose, I 

am conducting a textual analysis based on the theoretical framework in the following chapter 

4. This framework is used as analytical tools in the sense that relevant theories and concepts 

are introduced and discussed, and these will lead the analysis forward. This means that this 

thesis falls into the category of an interpretivist approach (della Porta & Keating 2008: 24). 

Interpretive research, much unlike for example positivist and deductive research, tries to 

understand situations, events and feelings by looking at “the meanings human beings attribute 

to their behaviour and the external world” (della Porta & Keating 2008: 26). Cases, such as 

the ones used in this study, are not broken down in order for the researcher to study the 

different variables, but are rather studied as whole entities (ibid).  

 

In order to understand and properly discuss how the offspring of migrants’ identity 
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construction is expressed in contemporary Norwegian literature, understanding what identity 

is, how it works, and what it does is of course necessary. An approach that allows us to do 

precisely this is social constructivism. This approach examines how individuals learn from 

their surroundings or interactions in groups with other people, and how people’s 

understanding of reality depend on – and are continuously shaped by – the situations in which 

they find themselves, and with whom they communicate. Thus, the approach understands 

social phenomena as shaped by active definitions constructed in social settings.  

 

3.1.1 WHAT IS CONSTRUCTIVISM, AND HOW DOES IT ‘WORK’?  
The approach can be traced back to the Chicago sociologists William Isaac Thomas and 

Alfred Schutz, and but has since been developed. Peter Berger and Thomas Luckmann’s 

1966 book The Social Construction of Reality has been especially influential in the field 

(Mattsson 2010: 28).  Some critics argue that the approach is inherently relativist, and that if 

everything is a social construct, there is no truth at all, but the main answer to this critique is 

that a social constructivist does not disapprove of the existence of objective realities, but that 

an individual’s or a group’s definition of a reality or of a fact is important. In other words, the 

focus rather lies on the meaning behind realities (ibid: 29). 

 

Constructivism is very often seen in gender and feminist studies, and other types of research 

that deals with race, ethnicity, or gender related questions. How we understand different types 

of phenomena is continuously changing, and the things that we take for granted or believe to 

be true today might seem strange to us in a century’s time. Tina Mattsson (2010) uses the 

example of gender to explain this. For many years, the idea that there was only one ‘true’ 

gender – the male gender – but this is an idea that most people have left behind today. Michel 

Foucault explains that this is heavily due to our language(s), that in turn shape discourses (see 

Foucault 1972). There is no biological gender, sexuality or race, as they are the result of our 

own knowledge production (Mattsson 2010: 29). Without language there is nothing, Foucault 

(in Mattsson 2010) argues, and thus there is no understanding of the world without it (ibid.). 

However, as Donatella della Porta and Michael Keating (2008) contend, constructivism does 

not posit that the world is but a product of human imagination, but rather that “it is he/she 

who puts order into it” (della Porta & Keating 2008: 24; see also Hacking 1999: 33). “The 

world is not just there to be discovered by empirical research; rather, knowledge is filtered 

through the theory the researcher adopts” (ibid). In other words, everything needs to be 
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‘processed’ through our discourses and language in order to be understood – there is no 

knowledge free from human interpretation. 

 

As mentioned earlier, this approach allows for an additional focus on power structures 

(Mattsson 2010: 31). The importance of studying these structures when discussing identity 

and cultural differences is inherently important, as they are part of what shape our daily lives, 

through institutions, norms and rules. But though they are shaping our lives in different ways, 

they are also held up by us at the same time precisely through our institutions and our 

thoughts and actions. This will be further developed in the theoretical chapter 4, and these 

next couple of sections will instead focus on what my position as a researcher is, and how this 

study came to be.  

 

3.1.2 HOW TO CONDUCT CONSTRUCTIVIST RESEARCH?  
In order to conduct social scientific research, you first need to define what it is that you want 

to know – that is, the research question. Interpretivist research often frames this in an 

inductive manner, which is also the case in this specific study. This means that one might 

start out with a research question that is formulated in a specific manner, and end up with one 

that is looking slightly different. In other words, “there is thus no clear time distinction 

between the research design and its implementation, as they are interlinked with continuous 

feedbacks” (della Porta & Keating 2008: 29).  

 

The second step for conducting this type of research is that you need to locate the material 

needed to answer what it is you are aiming to figure out, and lastly to pay attention to the 

context. Whereas positivist researchers tend to focus on larger number of cases (ibid.; 

Cresswell 1994), interpretivists will, on the other hand, select cases based on whether they 

are interesting for the subject at hand (ibid). The research question of course leads the 

research in a certain direction, but it is important for the researcher to keep one’s mind open 

when conducting textual analysis. Alan McKee (2003) warns us that some potential issues 

regarding interpretation can be that the analysis is not broad or deep enough. In order to 

ensure that both of these are applicable terms for describing the analysis, there must be an 

awareness of what type of text(s) you are looking at, and how they exist in relation to other 

possible texts. For example, if the text in question is a part of a larger collection, this should 

be discussed. In sum, the approach described above will be used together with the theoretical 

framework in order to conduct a satisfying analytical discussion.  
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3.2 TEXTUAL ANALYSIS AS A METHOD 
Textual analysis, Mike Allen explains, “is a methodology that involves understanding 

language, symbols, and/or pictures present in texts to gain information regarding how people 

make sense of and communicate life and life experiences” (Allen 2017: 1754). He continues 

to explain that this type of methodology is useful in cases where the researcher wants to 

figure out what the meaning behind a text is, where the text stands in relation to society, or 

how it connects with other texts (ibid). In textual analysis, data are gathered “to provide 

deeper understanding through description and interpretation of messages found within the 

text” (ibid). As discussed more later in this chapter – all researchers and their readers have a 

certain understanding of the world, and this of course shapes the way in which we interpret 

text. This is also why poststructuralist and constructivists tend to try to gain a general 

understanding of how the text is understood, and how it can be placed within the social and 

political context within which it exists (McKee 2003). With this in mind, it should also be 

noted that there is another way to analyse text, and that is to look at what a text intends to say 

(Allen 2017:  1756). My intention and aim is, as stated before, more that of a poststructuralist 

and constructivist approach: to discuss what the text says and what this tells us.  

 

When it comes to the methodological tools of textual analysis, there are no clear rules as for 

how to conduct textual analyses, and though it is a methodology 

  
…that label could be misleading. The term ‘methodology’ can have scientific 
connotations. It can imply a standardized procedure that doesn’t require any creativity 
or originality, a standardized recipe that anybody can follow and come up with the same 
answers every time. Textual analysis isn’t like that. And some people who research 
culture and sense-making practices don’t like it very much – precisely because it isn’t a 
very scientific way to find information. (McKee 2003: 119) 
 

However, even though textual analysis is not ‘scientific’ and objective, social science cannot 

solely rely on ‘replicability’ and specific sets of rules, because this would – for example – 

erase much of what we today see as facts about history (ibid.: 120). This is why it is 

important that the researcher introduces the reader to their philosophical standpoint, because 

(within social constructivism) scientific knowledge is merely one way of representing the 

world, it is not one universal truth (ibid.: 137). Some key concepts and phrases are located in 

the two anthology books based on their occurrence, and these are introduced in a theoretical 
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discussion chapter 4, and what follows below is the criteria and method used for locating the 

material itself.  

 

3.3 DATA GATHERING  
As mentioned in the introduction (chapter 1), both the amount of and the type of material 

used in this study is limited and carefully selected. The following criteria below were created 

in order to find the material that would prove the most fruitful results in order to answer the 

research questions: 

 

1. The book must be written by someone who defines themselves as someone who feels they 

belong in a ‘culture’ other than – or in addition to – Norwegian ‘culture’.  

Additionally, those who are represented in the books are by the editors seen as someone 

relevant for the books, which means that the authors thus are defined as either a ‘third culture 

kid’, or as someone with a diverse ‘cultural’ background. This criterion is set as to keep the 

material relevant for the study and the purpose of it.  

 

2. The book must be written in Norwegian.  

As I need to translate the quotes taken from the two books used in this project, I find it 

necessary to add the criterion that they are all written in Norwegian. This is to make sure that 

there is no discrepancy in languages, in other words, that I have the same understanding of 

the actual language used in the text. In other words, to give the different texts as equal 

treatment as possible regarding the language, and the knowledge needed in order to translate 

parts of it. 

 

3. The book must be published the last three years.  

As the focus of this project is on contemporary literature, I have decided to set a three-year 

limit for the publishing year of the books used in this study. This is done in order to make 

sure that the material is contemporary and relevant, and again, in order to fit the scope and 

timeframe of this project. 

 

4. The book must be an anthology.  

I chose this criterion in order to gain a broad spectrum of material. Whereas analysing a novel 

would also have been interesting, I wanted my material to consist of stories told by people 
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who represent themselves and what they stand for.  

 

The two books that exist (to my knowledge), based on the four criteria mentioned above are 

presented below, sorted by publishing date: 

 

Skamløs (2017) [Shameless] by Amina Bile, Sofia Nesrine Srour and Nancy Herz 

The three young women Bile, Srour and Herz started a movement focusing on negative social 

control of women’s bodies. This movement was quickly named “de skamløse jentene” [the 

shameless girls] by the Norwegian media. This book consists of a collection of stories 

(gathered from the three authors) from young women that, like the authors, have experienced 

this type of control, as well as an discussion between the three authors. It includes emotional 

stories of what it is like to never be enough, to never be ‘Norwegian enough’ or ‘Muslim 

enough’, or what it is like to be shamed for various reasons.  

 

Third Culture Kids (2019) edited by Aon Raza Naqvi 

This book provides us with a collection of independent stories from a handful of people’s 

lives. Some of the contributors are known musicians, TV hosts, designers, and other cultural 

profiles, while others are unknown to the public. The stories include growing up in the 

suburbs and ‘looking different’, travelling ‘back to one’s home country’ and experiencing it 

for the first time, and stories on what it is like to be a ‘third culture child’.  

 

3.3 REFLEXIVITY 
Donna Haraway (1988) teaches those of us who work within the field of feminist research 

and science the value and importance of situated knowledge. She argues, in her 1988 essay, 

that the researcher’s own role in the research – as well as the researcher’s own position in the 

world – affects the knowledge production that the researcher contributes with. In other words, 

a researchers academic background is important. There is no such thing as objective science, 

she argues (ibid.). I am a white middle-class woman born in one of the world’s wealthiest 

countries, who has freely and voluntarily migrated to another of the world’s wealthiest 

countries, where I identify myself with the majority population. It is my responsibility to be 

wary of this, as it will undoubtedly affect the way that I see and understand the world. My 

academic background is based in ethnology and gender studies, as well as migration studies. 

The way that I read and understand the topics discussed in this essay will of course also to 
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some extent be impacted by this, and therefore one hundred percent objectivity cannot and 

will not be achieved. This just points to why factors such as class, ethnicity, sexuality, 

religion, and other identity factors are so important to keep in mind when conducting research 

– when the researcher’s position in the research is made clear, it can make it easier for the 

reader to understand how certain conclusions are drawn (Ehn & Löfgren 2010).  

 

3.3.1 ETHICAL CONSIDERATIONS  
Conducting qualitative research often means that the researcher is very self-reflective. As 

Haraway (1988), Ehn and Löfgren (2010) explains, it is important to position oneself within 

the research. In this specific research project, I need to translate quotes from the material 

from Norwegian to English in order to use them in the analysis. This is something that needs 

to be done carefully, so that nothing gets lost in translation, and also so that the content and 

meaning is not twisted, reduced, or exaggerated. The language the books are written in is my 

mother tongue, and I believe in my ability to translate certain quotes.  

 

Often when a qualitative researcher discusses ethical considerations, a question of anonymity 

comes up in relation to the research informants and/or participants. However, as these are all 

published books, this does not concern this project to the same extent, as the authors are all 

named (with the exception of one, who is called “Aisha”). What is important in projects like 

this, though, is – as mentioned in the previous section – that the researcher positions 

themselves in, and in relation to, the project, and tries to achieve transparency.  

 

3.4 VALIDITY AND RELIABILITY  
This research project is a qualitative one, which means that without the same (or with similar) 

material, and without the same theoretical framework, the study will be hard to replicate or 

conduct another time (Héritier 2008: 62). This is often the case with constructivist research, 

and is usually seen in qualitative research in general. The question of reliability may therefore 

very well be more relevant in quantitative research, precisely for this reason (ibid.). This 

means that the reliability of this project is relatively low, but it is as high as possible as I 

explain what I do and how I do it (Rosenberg 2012: 2ff., McKee 2003: 118) Predictability is 

also impossible, as “human beings change in time and space, and in the words of Bourdieu  

‘practice has a logic, which is not that of logic’” (cited in della Porta & Keating 2008: 27).  
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Validity is ensured especially when one’s own restrictions, possible prejudices, and one’s 

own background are reflected upon, and when the readers are presented with enough 

background information and theoretical reflections that they are able to make up their own 

minds. Reflection is key (6 and Bellamy 2012: 21.). Furthermore, what can also affect one’s 

validity is the type of material used and the ways in which they are dealt with (Héritier 2008: 

62). Lastly, and perhaps more importantly in this thesis, is that validity is ensured in the sense 

that the analysis provides us with an answer to the aim, and to the research question (see 

Rosenberg 2012: 4).  
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4.0 THEORETICAL FRAMEWORK 
This chapter contains an in-depth discussion of some key theories and concepts to help us 

achieve the aim of this thesis. The theoretical framework presented below consists of 

discussions of the two overarching theories in this thesis, namely intersectionality theory, as 

well as definitions of the four key concepts identity, ‘othering’, ethnicity, and ‘culture’. In 

addition to this, I also include a reflective part on the theoretical considerations on using 

literature as material in research.  

 

4.1 INTERSECTIONAL THEORY AS A STARTING POINT 
Intersectional theory is perhaps best described as the study of how different factors of one’s 

identity intersect and are combined in certain ways that might affect the way in which 

discrimination both works and affects us. The theory is based in feminist sociology, and was 

popularised and named by Kimberlé Crenshaw in 1989. However, the concept behind 

intersectionality goes back decades (Crenshaw 1989, Truth 2020 [1851], Lykke 2008: 43). 

Intersectionality theory claims that biological, social, as well as cultural categories such as 

sex, gender, race, class, physical and mental handicaps, sexual orientation, and ethnicity (as 

well as other identity markers) interact and intersect in several ways and on different levels 

(ibid., Bilge 2013, McCall 2001). This interaction might create various ways of 

discrimination and injustice, and proves that systems of oppression – such as racism, 

homophobia and sexism – are interconnected.  

 

However, as Nina Lykke (2008) claims, these factors and classifications do not only have an 

effect on social life and structures, but interact with “modern sciences of medicine, biology, 

psychiatry, sociology, and anthropology” that thus create these differences and hierarchies 

“not only between genders, but also hierarchies where racist, ethnocentric, nationalist, and 

class privileges are mixed” (Lykke 2008: 43f., [paraphrased and translated by me]). Londa 

Schiebinger explains how “natural history, medicine, and biology in the 17th and 18th 

centuries constructed a ‘natural’ hierarchy that placed Black women at the bottom, then Black 

men, then white women, and at the top as the ‘icing on the cake’, the white man.” 

(Schiebinger in Lykke 2008: 44 [translated by me]). The point of intersectionality theory then 

becomes to try and prove and discuss how these factors intersect, so as to explain how 

someone who might be discriminated against on the basis of being, for example, a Black 

woman does not only experience the injustice that Black people face on a daily basis, but also 
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the downsides of being a woman in a patriarchal world (Jensen & Christensen 2011). This is 

an important approach precisely because it allows us to see how discrimination works in the 

sense that ‘one size’ cannot be said to fit all (Mattsson 2010, Lykke 2008).  

 

4.2 ‘OTHERING’ AND ORIENTALISM  
In cultural studies, as well as art and literature studies, orientalism points towards the way the 

West depicts, fetishize, and/or imitate the Eastern world – often through painting and 

literature. Edward Said published a book in 1978 that changed the academic debate among 

orientalism, and it became a term that refers to the negative and degrading view the West 

placed upon both Asian, North African, and Middle Eastern culture and society. In short, Said 

claims that by doing this, these cultures are being subjected to imperial power and fabricated 

as underdeveloped, while Western societies are presented as developed, rational and superior 

to other societies (Said 2002).  

 

This concept of orientalism was developed along the lines of Antonio Gramsci’s concept of 

cultural hegemony, as well as Foucault’s discourse theory, and Orientalism (1978) quickly 

became a staple in academic postcolonial studies. Asian, North African, and Middle Eastern 

societies were defined as ‘Other’, as an opposite or as that of which the West is not. Henk van 

Houtum explains that “[othering] implies the production of categorical difference between 

ours and theirs, here and there, and natives versus non-natives” (van Houtum 2010: 960). 

However, the experience and impact of Othering does not only apply to societies. This, 

Imogen Tyler (2013) explains through the concept of interpellation. As seen in Said (2002), 

language affects how we see ourselves both as individuals, but also as nations, societies, and 

cultures, and how we see those who do not fit into this category. Defining people or cultures 

as Other means that certain discourses are created as to what a (social, national, cultural) 

group of people is: are they predominantly White, which language do they speak, how do 

they dress, which traditions and norms do they partake in, et cetera (Tyler 2013). Simone de 

Beauvoir also argues that the act of Othering is fundamental for humans and their ability to 

function. Social groups are not able to self-identify without seeing themselves in relation to 

others, and this is how we define ourselves (de Beauvoir 2000 [1949]). How identity plays a 

role in this is discussed below.  
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4.3 IDENTITY AND (SELF-)IDENTIFICATION  
Questions about the self, about what the self is, and how this comes to be, are all questions 

that are often dwelled upon by people both within and outside of academic circles. Is it 

possible for us to become something – or someone – that we are not today? How can we 

really know who we are? Within constructivism, our identity/identities can perhaps 

favourably be understood as processes, and not as a ‘simple’ phenomenon. But what is 

identity?  

 

A certain identity is not something that disappears, but rather it is there at all times – 

sometimes more visible than others, sometimes not. In this sense, Richard Jenkins, in his 

2008 [1996] book Social Identity argues, identity should be understood as “a process of 

‘being’ or ‘becoming’” (Jenkins 2008: 17). This process happens through interaction, both 

with oneself, with other individuals, groups of people, and with society as a whole. This 

process is continuous (Jenkins 2008). Going back to Jenkins’ argument that the ‘similarity’ 

and ‘difference’ cannot in any way exist on its own, but needs the other (Jenkins 2008: 21) in 

order to function, one could argue that in this sense, a way to self-identify is to look at what 

one is, or perhaps rather what one is not. This goes for all kinds of identities – both personal 

and individual, societal, national and continental (see e.g. van Houtum 2010).  

 

4.3.1 MAKING SENSE OF IDENTITY  
As Stuart Hall (2013) states: in order to for us to fully understand something, we need the 

language to do so. It is ‘natural’ (in the sense that anything can be argued to be ‘natural’, and 

in the sense that ‘natural’ exists), for humans to place people, objects or even abstract 

phenomena such as emotions and feelings into categories in order to make sense of them 

(Hall 2013, Dyer 1977, Dyer 1999). We need to identify these things (Jenkins 2008: 17). How 

do we categorise our identity (or identities) in order to make sense of it? As described in the 

previous chapter regarding intersectionality theory, there are plenty of identity factors and 

identity markers. Some of these include gender, age, sexual orientation, race, ethnicity, 

physical and mental (dis-)abilities, religion, class and even citizenship status.  

 

As mentioned above, identifying something or someone in order to be able to relate or 

disassociate with them is something that is always happening in all situations. Associating 

with a political party, a sports team, an ethnic group are all examples of how this plays out in 

our daily lives, whether we are aware of these associations or not. The roles that identity 
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markers play and to which extent they play any role at all depends on many different factors. 

Which ones are more important for an individual is largely dependent on societal, personal, 

legal, and circumstantial situations (Jenkins 2008).  

 

Jenkins explains that we should go back to the origin of the term in order to understand ‘how’ 

identity matters. He argues that the fact that the word originally can be traced back to mean 

‘same’ or ‘sameness’, and with the opposite thus being ‘different’ it only makes sense that 

identity consists of, or involves, precisely these two ‘criteria of comparison’; similarity or 

difference (Jenkins 2008: 17). This is an important approach to identity precisely as it focuses 

on what makes us similar through what makes us different. Identity, according to Jenkins, can 

thus be said to be “our understanding of who we are and who other people are, and, 

reciprocally, other people’s understanding of themselves and of others (which includes us)” 

(ibid.: 18). While some theorists might focus more on one or the other, on either similarities 

or differences (see, for example, Hall 1996), Jenkins maintains that leaving one or the other 

out “misses the utter interdependence, whether in abstract logic or messy everyday practice, 

of similarity and difference. Neither makes sense without the other, and identification 

requires both” (Jenkins 2008: 21). Jenkins points at two theorists who – according to him – 

have taken the wrong approach (respectively Stuart Hall (1996) and Paul Gilroy (1997), and 

argues that these are at fault because they focus too much on differences, in other words 

focusing on what a person is not. The only thing we learn from this, he argues, is that we get 

to know where we do not belong, not where we do belong and who we are.  

 

4.3.2 Integrated Plural Identities 
In a study on Pakistani children in Norway and the role of Islam, Sissel Østberg (2006) 

discusses how “meaning and social belonging are established”, and which social and 

‘cultural’ processes influence these children’s lives.  Østberg found that the data she looked at 

showed that the Pakistani children felt as though they belonged to a complex group of social 

groups, involving both “Pakistani friends and neighbours, Norwegian schoolmates and 

teachers, Muslims of multi-ethnic origin, a multicultural neighbourhood, Norwegian society 

and so on” (Østberg 2006: 94). The fact that the kids engaged in various ‘cultural’ contexts, 

both Norwegian and Pakistani, lead to them developing what she calls ‘integrated plural 

identities’. Østberg argues that the Pakistani children’s identities were both influenced by 

society and ‘culture’, that is to say that they felt memberships with their social groups 

(whether they be family or friends), but also “cultural identities, that is, consciousness of 
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meaning, which transcended social groups” (ibid.), and that these two were not necessarily 

combined. The children could share some thoughts that perhaps were not consistent with their 

social relationships at home, for example (ibid.).  

 

The concept of ‘integrated plural identity’ that Østberg makes use of shows the duality of 

‘hyphenated identities’ – identities that can be claimed to find belonging in more than one 

culture, in Østberg’s study this would be Norwegian-Pakistani identities (ibid.). The duality 

of identities show that identities are, as Jenkins (2008) also explains, always changeable and 

fluid. She, by referring to Ricoeur (1992), explains that there is an ongoing conversation with 

‘oneself as another’, and this is how identity is formed. Østberg argues that “Pakistani 

children’s reflections on who they are will (…) be regarded as more crucial for their identity 

management” (Østberg 2006: 99). 

 

4.4 ETHNICITY  
In addition to the three previous theories and concepts, ‘ethnicity’ is another important 

concept in this study. There are probably as many definitions of ethnicity as there are 

theorists discussing it, so in order to be as clear as possible. Max Weber (in Cornell & 

Hartmann 2007: 17) who argue that ethnicity is based on ‘blood ties’, and that there is an 

“believed” and “assumed common descent”, as well as a shared culture (language, religion 

and other norms and behavioural patterns) (ibid.). Richard Jenkins shares Weber’s 

constructionist view, and furthermore argues that ethnicity is “the social organisation of 

culture difference” (Jenkins 2008: 119). Though the definitions on ethnicity vary, they are 

somewhat similar in the sense that they share the idea that there is something collectively 

shared and that this has to do with ‘culture’ (which will be defined in 4.5).  

 

I have decided to use Stephen Cornell and Douglas Hartmann’s (2007) definition – which 

they also share with Richard A. Schermerhorn (1978, in Cornell & Hartmann 2007), which is 

that ethnicity, or an ethnic group, is “a collectivity within a larger society having real or 

putative common ancestry, memories of a shared historical past, and a cultural focus on one 

or more symbolic elements defined as the epitome of their peoplehood” (ibid.: 19), such as 

“geographical concentration, religious affiliation, language, and physical differences” (ibid.). 

These are not found in ‘natural’ and ‘true’ facts, but in the individual’s own feelings. Ethnic 

identities are self-conscious (Cornell & Hartmann 2007: 20) They argue that ethnicity is, to a 
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large extent, the idea that there is a clear bond that “we think of as rooted ultimately in 

shared, distinctive origins” (ibid.), and that even though ethnicity is self-conscious, this 

consciousness often derives from labels placed upon one from the ‘outside’ world. The 

definition may seem a bit diffuse, but the point is that the ethnicity in an ethnic group comes 

from the fact that this group identifies itself in a certain way, the group distinguishes itself 

from others: “[we] draw a boundary between ‘us’ and ‘them’ on the basis of the claim we 

make that ‘we’ share something that ‘they’ do not” (ibid.: 20f.). 

 

4.5 THE DEFINITION OF CULTURE 
Before introducing the analysis, I want to offer a brief definition on what the term ‘culture’ 

refers to in this essay. As Billy Ehn and Orvar Löfgren (2010) argue, “culture consists of – 

and describes – all of our practices and activities, our experiences and the values that people 

share in everyday life” (Ehn & Löfgren 2010: 11). ‘Culture’, as such, does not refer to things 

like the theatre, or painting, but popular culture and everyday practices as well. Included in 

these practices are of course nationality, ideology, ethnicity, class, and gender, and how they 

interact and intertwine as phenomena in our daily lives. The things that people do might look 

different in different cultures, and they may very well have different meanings (see Hall 

2013, Ehn & Löfgren 2010) and as such are not static.  

 

There is also the discussion of cultural adaption. Who is said to belong in which ‘culture(s)’? 

Franz Fanon discusses this in his 1952 book Black Skin, White Masks: cultural adaption often 

happens on the basis of hoping for better opportunities (Fanon 1986 [1952]). This means that 

if someone is of the understanding that adapting to one ‘culture’ might be profitable (in either 

social or economical senses), they might try and ‘fit in’ in specific ways. This could range 

from changing one’s looks, set of norms and beliefs, political standpoint, ideological views, 

and so on (ibid.).  

 

4.6 INTERACTIONISM IN LITERATURE  
Using literature as empirical material in research has, as mentioned in chapter 1, its 

limitations. I also find it important to briefly discuss what it means to use this type of material 

in research before engaging in the analysis. Though the authors and contributors of 

respectively Skamløs and Third Culture Kids represent themselves and their own narratives, 

they do at the same time also represent something that the publisher (Gyldendal) is interested 
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in and deems relevant to invest in. There are two key things the texts can provide us with in 

this study; they can give us an idea of how the authors’ identities are imaged and represented, 

and they can provide us with details of how identity construction works as a process in their 

instances.  

 

One of the goals with these two books is to explore the concept of identity, and to discuss 

how to build solidarity and understanding. All texts that promote certain identity traits and 

identities can however end up reinforce or reproduce the stereotypes that they are trying to 

combat. This, as Richard Rorty (1989) discusses, thus becomes somewhat of a paradox. He 

argues that there is a notion to “try to extend our sense of ‘we’ to people whom we have 

previously thought of as ‘they’” (Rorty 1989: 192), but that solidarity emerges from “the 

ability to see more and more traditional differences (of tribe, religion, race, customs, and the 

like) as unimportant when compared with similarities with respect to pain and humiliation – 

the ability to think of people wildly different from ourselves as included in the range of ‘us’” 

(ibid.). He further suggests that “[w]e should stay on the lookout for marginalized people – 

people whom we still instinctively think of as ‘they’ rather than ‘us’. We should try to notice 

our similarities with them.” While ‘staying on the lookout for marginalised people’ is not the 

aim of this essay, this is still important to keep in mind both here and in general.  

 

The texts that make up the empirical material in this thesis represent an image of the self. 

Erving Goffman (1990) discussed social life, human interaction, and human behaviour by 

using terms adapted from the theatre. He argues, in short, that the social parts of life are 

performances that all take place in three places – ‘front stage’, ‘back stage’, and ‘off stage’. It 

also focuses on what Goffman calls the ‘setting’ (the context) and how important a person’s 

‘appearance’ is. Though the idea that people play different roles throughout a day is 

something we are familiar with today, Goffman argues that people are ‘performing on the 

front stage’ when they know that they are being watched. This of course also shapes what 

they say, when they say it, how they say it, as well as how they behave or look. The ‘back 

stage’ refers to when people practice their behaviour, and the ‘off stage’ refers to, well, when 

people are off stage – that is, in private (see Goffman 1990). In other words, using Goffman’s 

terms, we must assume – and keep in mind – that the empirical material consists of a certain 

image of identities (and constructions thereof), and this also means that we are being shown a 

certain ‘reality’ that has been thought through. The analysis thus contains an in-depth 

discussion on how identity constructions are expressed and represented. 
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5.0 ANALYSIS  
This next chapter is dedicated to the analysis, which focuses on how identity is constructed in 

the two anthology books. It is divided into five parts focusing on the five most recurring 

themes localised in the literature. These five parts are: ‘us’ vs. ‘them’, a split identity, 

redefining identity, ethnicity as identity, and community. The material is, as discussed above, 

the two anthology books Skamløs (2017) by Bile, Srour, and Herz, and Third Culture Kids 

(2019) edited by Naqvi. A short description of the books is presented in chapter 3.2, and the 

contents of them will be discussed in this chapter in relation to the theoretical chapter and the 

themes/parts presented above.  

 

5.1 ‘US’ AND ‘THEM’  
One of the themes that stands out and is repeated in many stories throughout the two books, 

is the idea of ‘us’ and ‘them’ or ‘us’ and ‘the Others’ [‘oss og dem’, ‘oss og de andre’]. This 

part dives into this specific theme, and looks at how this is expressed in the books and how 

this connects to the contributors’ identity constructions. I want to start off with a quote from 

Third Culture Kids by contributor Hassan Naqvi. His story starts with the question “Who am 

I?” (Naqvi 2019: 128) and the eight following pages tells his story, decorated with pictures of 

him self as a young boy together with his family, and as an older man posing with a gun.  

Racism and xenophobia was completely different in the nineties. At that time, racism 
was obvious. Receiving comments like ‘paki’, ‘black guy’, ‘you smell like garlic’, 
‘nigger’, etc. in the line at the supermarket, by a passer-by on the streets, and in the 
metro was normal. […] The racism or xenophobia today is not like it used to be, 
nowadays Norwegians are very scared to be called racists. I can feel the same looks, 
but the difference is that they are hidden. I think that the hidden contempt, or 
xenophobia, is a lot more dangerous today. It seems to me as a volcano that can erupt 
if some kind of Muslim idiot does something similar to what Breivik1 did. (Naqvi 
2019: 129) 

 

Naqvi explains that he was constantly told by his parents that they were not Norwegian and 

never would be, and he was constantly reminded this by the society as well, as described 

																																																																				
1 Anders Behring Breivik is the white Norwegian far-right-wing terrorist who committed the attacks on 22 July 
2011 against the Worker’s Youth League summer camp at Utøya and at Regjeringskvartalet, Oslo. He was 
convicted in 2012 of mass murder, of causing an explosion, and for terrorism. 
2 The national personification of people from Norway, or as a default name for Norwegians similar to 
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above. He grew up in a ‘ghetto’ outside of Oslo, and his neighbourhood was made up of “a 

couple of Afghans, a couple of Albanians, a Moroccan, and five or six Pakistanis” (ibid.), and 

they were drawn together, he describes, by the fact that they all experienced harassment from 

a Norwegian group of people whose motto was “Norway for Norwegians” (ibid.: 129f.). 

Here, it is made clear to them that they did not belong in Norway, though they had, as Naqvi 

argues himself, precisely the same right to be there as Ola Nordmann2, as they all had been 

born in the country. This points to there being a certain set of discourses as to what a 

Norwegian is, as Imogen Tyler explains (2013) (see chapter 4.2), Naqvi and his friends are 

referred to as non-Norwegians, and as such become the Other. However, Naqvi also self-

identify as Other, by explicitly stating that he found himself more in touch with the kids who 

were not ethnic Norwegians. As Galvan Mehidi (in Third Culture Kids) states: “we are all 

guilty of hating and trying to work against concepts of ‘us’ and ‘them’, but we’re constantly 

doing it ourselves. We divide ourselves into groups in order to claim that we hate being 

placed in groups.” (Mehidi 2019: 66). What Mehidi argues, is that the Othering does not only 

happen ‘one way’, but at the same time as you identify as an ‘outsider’, you also chose who 

is an ‘insider’.  

 

Another person who – despite having grown up in Norway – has been told that she did not 

belong in Norway is Faten Mahdi Al-Hussaini (her story is also told in Third Culture Kids). 

She was offered a job in NRK (Norwegian Broadcasting Corporation) where she hosted a 

show about trying to help those who were going to vote in the Norwegian national elections 

for the first or second time find the party that suited them best. She received a lot of hateful 

comments due to her wearing a hijab, and explains that “though deep down I knew that there 

were more people supporting me (…) this support didn’t mean that much at the time. I 

realised that I would never be considered and looked upon as completely Norwegian, until 

the hijab was removed” (Al-Hussaini 2019: 148f.). Stuart Hall (1990) explains similar 

feelings the following way “not only, in Said’s ‘Orientalist’ sense, were we constructed as 

different and other within the categories of knowledge of the West (…) [but] They had the 

power to make us see and experience ourselves as ‘Other’ (Hall 1990: 225). In Al-Hussaini’s 

instance, the discourses of what is Norwegian and what is not become visible again. She 

reflects on why it is that those who share ‘Norwegian values’ “fight for the woman who is 

forced to wear a hijab, because there is the freedom to choose in the democratic country of 
																																																																				
2 The national personification of people from Norway, or as a default name for Norwegians similar to 
‘John Doe’. 
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Norway”, but why is there no one fighting for a woman’s right to wear it? (ibid.: 150). As 

Edward Said (2002) explains, the imperialism is blatantly visible. The hijab (or similar 

headscarves) become symbols of underdevelopment, of ignorance, and of stereotypical ideas. 

An anonymous contributor to Skamløs (written down by Herz) tells a story of how she was 

chased by an older boy from her school who yelled at her “fucking Muslim, you’re ruining 

our country. Go back to where you come from” and pulled her hijab off (Herz 2017: 37). Her 

parents did not want her to wear the hijab, for this specific reason (ibid.). They did not want 

her to be different, to stand out. To be Other.  

 

Both Bile, Herz and Srour discuss these problematics in Skamløs. From not being able to 

wear a bikini or swimsuit like the other kids in their class during swimming practice at school 

(Bile, Herz & Srour 2017: 28ff.), to not being allowed to dance with the boys during physical 

education classes or at proms (ibid.: 30) were things that shaped them as kids and that stuck 

with them. Constantly being reminded why and how you do not belong in the country you 

were born in has its toll. Expressions like these are present to a large extent throughout the 

material, also in Third Culture Kids. Being picked on and followed because of the amount of 

melanin in your skin (Gunaratnam 2019: 36), being asked “but where do you really come 

from?” (Landgraf 2019: 78), “how long have you lived in Norway, your Norwegian is really 

good” (ibid.), not being prioritised in mother tongue education because of being ‘mixed’ 

(Thanh Ngo 2019: 100), having your snowman targeted and destroyed as a kid because of 

your skin colour (Shumba 2019: 124), “not being invited to dinner at your White friends’ 

houses because you were ‘different’” (Salum 2019: 156), having a swastika painted on the 

vandalised door to your home and being spat on (Haglund 2019: 172), all because of your 

skin colour and your hair colour defines you as Other. It creates a border between who we are 

and who they are.  

 

Though, as both de Beauvoir (2000 [1949]), van Houtum (2010), Hall (2013) and Jenkins 

(2008) argue, finding similarities and differences are necessary in order to understand each 

other as well as ourselves, but this is – as seen in the material – also often leading to 

stereotyping and stigma (Hall 2013: 259). Stereotypes expressed in the material such as 

smelling like garlic, not knowing the language, being oppressed and unknowledgeable 

become a way for the majority culture (in these instances, ethnic Norwegians who believe 

they have more right to live there than the ones they are bullying) to keep their status as 

powerful and on top in a society (ibid.). As a way to cope with this, many of the contributors 
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in the material have expressed a feeling of the need to change oneself or one’s appearance. 

This is discussed further in the next section A Split Identity.  

 

 

5.2 A SPLIT IDENTITY  
In the previous chapter focusing on “us and them”, we met Hassan Naqvi. He explains that he 

did not realise that he “had a different skin colour and was not a Norwegian” (Naqvi 2019: 

128) when he was a kid, but explains that he was taught this by two parties. One of which 

was the society (people on the streets, students in his class at school, teachers, or the ‘woman 

behind the counter’ at the supermarket), and the other of which was his parents and family, 

“who always pointed out that we were foreigners, and that we would never be accepted as 

Norwegian and therefore we should not act as though we were Norwegian” (ibid.). He 

explains that this constant negotiating of the self became an evil circle, where he would act as 

Norwegian as possible outside of the family home, and as Pakistani as possible within the 

walls of the house. This led to a huge clash – the differences between the two ‘selves’ became 

so big that he would adapt the way he talked, walked and behaved depending on where he 

physically found himself (ibid). “It was like having two personalities at the same time, and it 

was important not to let these mix. The knowledge and experience of living two lives at once 

was something I brought with me when I was a criminal. A loving father and husband at 

home, an office worker with a shirt and tie at work. The contrast was huge between a shirt 

and a tie on one hand, and caps and gold chains on the other” (Naqvi 2019: 129). Naqvi is an 

example of how identity is reconstructed and renegotiated at all times, through his constant 

renegotiation of who he was, and at what time. As Jenkins (2008) argues, the process of 

becoming happens through interaction – precisely what is shown here, by people pointing out 

to Naqvi who he is, through interpellation (Tyler 2013: 23) and through repetition (Jenkins 

2008).  

 

Miri Song (2003) argues that identity is very complex, and that ethnicity often is an important 

part of identity. She argues that some factors for an ethnic group is to have some sort of 

common ancestry, history and ‘cultural’ focus. This ‘cultural’ focus could be religion, 

language, geographical territory, nationality or physical appearance (Song 2003: 6f.). Leo 

Ajkic was born in “a country that was something new: Yugoslavia” (Ajkic 2019: 28). He 

explains how he was born and raised to thinking that he was Yugoslav, which he explains as 
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similar to being taught that you are Scandinavian rather than Norwegian or Swedish today. 

Then the war began, and the people were split again. Ajkic remembers:  

We were in the middle of the conflict, literally speaking. My mother is a Croat, and 
my father a Bosnian. That’s why we left our home. I was only 8-9 years old when it 
happened over night. When I became two, instead of one. Instead of Yugoslav, I 
became half Croat and half Bosnian. (Ajkic 2019: 28) 

His ethnic identity was broken into pieces, and he suddenly found himself trying to make 

sense of who he was. His upbringing was characterised by this, by him himself having to find 

out who he was, and what he believed in. Explained in Joanne Nagel’s (1994) words: “since 

ethnicity changes situationally, the individual carries a portfolio of ethnic identities that are 

more or less salient in various situations and vis-à-vis various audiences” (cited in Song 

2003: 17). What Ajkic decided, was that when he found himself in Norway, he did not try too 

hard to “become Norwegian”, and does not care all too much if you call him Bosnian-

Norwegian, Norwegian-Bosnian, or – in his own words – “whatever” (Ajkic 2019: 32). He 

believes that picking one side will make it difficult for people, that isolation creates distance.  

 

Sofia Srour similarly expresses a feeling of having a ‘split identity’ in Skamløs: “So what do 

you do when you are being told by people around you that you’re either too much, or not 

enough? Too Muslim, not Muslim enough, too loud, dishonest, too Norwegian, never 

Norwegian enough. I do not have the answer, but it’s about balance” (Srour 2017: 74). She 

explains going through what Jenkins calls an “identity crisis”, and “‘lost’ or ‘confused’ 

identity” (Jenkins 2008: 26), due to constantly being pulled in different directions. She 

explains taking active choices in order to define her identity, in order to find her self at peace 

with her own identity. She explains that she found peace and inspiration in the Norwegian rap 

duo Karpe’s3 (members are Chirag Patel and Magdi Abdelmaguid) song “Påfugl” [Peacock]: 

“I have always fit in, but [at the same time] stood out. […]. I was always a little bit too white 

for mine, but a little bit too black for them.” (Karpe Diem 2012 cited in Srour 2017: 76)  

 

It is apparent in both Srour’s story and Karpe’s song that they are torn between two 

‘cultures’. Song discusses how ethnic minority groups always are changing due to the fact 

that there are “shifts in meaning” (2003: 16), and suggests that being either mixed race or 

multicultural can provide the possibility to choose ethnic identity. She refers to the historian 

																																																																				
3 The duo changed their name from Karpe Diem to Karpe in 2018. 
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David Hollinger, who proposes a “post ethnic” perspective,  

…which emphasises the importance of individuals’ voluntary affiliation with ethnic 
groups, rather than racially prescribed categorisations of people: A post ethnic 
perspective denies neither history nor biology, nor the need for affiliations, but it does 
deny that history and biology provide a set of clear orders for the affiliations we are to 
make. (Hollinger 1995: 13, in Song 2003: 16) 

 

Hollinger and his post ethnic perspective thus argues that there is no biological, ‘natural’ or 

‘true’ meaning in ethnicity, but history and biology might play important roles in the making 

of meaning. He argues that this approach allows for individuals to – in a larger extent – ‘pick 

and choose’ what they want to emphasise about their identities (ibid.), though these choices 

still are heavily limited and bound in structures. This is also seen in Srour’s story; she decided 

to wear the overalls young Norwegians who graduate (they become ‘russ’) from high school 

wear, “despite all the looks [she got] at school from those with the same background [as her]. 

For them, it was ‘hijab vs. russebukse’ [student suit].” (Srour 2017: 74, my emphasis) She 

chose both.  

 

“Aisha”4 grew up in Oslo with Somali parents. She says “sometimes I like to joke with my 

friends when they say ‘life is so hard’ and so on. [When they do,] I say: “try being a Black, 

Muslim, and lesbian woman.’ Anywhere in the world it’s harder just being a woman, a lot 

harder than being a man, at least!” According to intersectionality theory (see e.g. Lykke 2008: 

45, Mattsson 2010) there can be a difference in how men and women are treated based on 

gender alone, but there are more factors that play a role. The more complex the layers of 

one’s identity becomes, such as in “Aisha”’s instance, the more complex the grounds for 

discrimination are. “Aisha”’s identities do not match well. She grew up learning that being 

lesbian was haram, that it was wrong. She explains that she often gets the question of “how 

can you be allowed to be both lesbian and Muslim?” (“Aisha” 2019: 61). She continues: 

 

I feel like this is like a question in a TV-programme, where those who ask the question 
have an idea of what it means to be gay or lesbian, [they are] party-people and all that. 
They also have an idea of what it means to be Muslim: burka, God is great, terrorism 
and Fox News. And then you arrive and say: I am both. It seems as though they think 
you are a party-girl during daytime, and Muslim when you pray at night. When are 

																																																																				
4 “Aisha” is a pseudonym, as the woman behind the pseudonym prefers to be anonymous in Third 
Culture Kids. 
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you what? I am a lesbian, Muslim woman, who is completely different from my 
friend, who is also a lesbian, Muslim woman. (“Aisha” 2019: 61).  

“Aisha” is an example of how intersectionality matters in everyday life, and not only in legal 

or political matters, such as in Crenshaw’s (1989) case. She meets looks and questions when 

people find out that she is (both!) Muslim and gay. As Schiebinger (in Lykke 2008: 44) 

argues, there is a certain hierarchy where Black women have a certain spot, and when this 

intersects with being lesbian – which is seen as ‘deviant’ a new system of oppression is 

created on the basis of “Aisha”’s identity. Similar to Herz, Ajkic and Naqvi above, “Aisha” 

chose to choose – to be both, to be who she is, to be “Aisha”.  

 

Trying to adapt to ‘Norwegian culture’ was also a solution for some. Lil Halima explains in 

Third Culture Kids that she tried to adapt to certain ‘Norwegian’ norms – especially when it 

came to her looks. “When I was six, a friend told me that they don’t play with brown kids, so 

I painted my face white and forced them” (Halima 2019: 137). She would try and adapt (as 

seen in Fanon 1986 [1952]), by straightening her naturally curly hair, in order to not stand out 

in the Norwegian society (Halima 2019: 138ff.). Lil Halima later chose to post a photo of 

herself on the social media Instagram flaunting her naturally curly hair, and felt satisfied with 

herself.  

 

5.3 REDEFINING YOUR IDENTITY  
As seen in the previous chapter which discussed the feeling of having split identities 

expressed in the material, this next part will focus on how the authors and contributors of the 

material have ‘redefined’ and renegotiated their identities. As Hall (1990) argues, 

…cultural identity (…) is a matter of ‘becoming’ as well as ‘being’. Like everything 
which is historical they [cultural identities] undergo constant transformation. Far from 
being eternally fixed in some essentialised past, they are subject to the continuous 
‘play’ of history, culture and power. (Hall 1990: 225).  

In the material, the ‘becoming’ and ‘being’ is frequently discussed – though not always in 

those specific terms. What seems to be common, though, is that even though the past two 

chapters have told us something about othering and the feeling of one’s identity being split 

into two or more pieces, is that this process leads to where the authors are today. They have 

become someone.  
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This becoming happens, as Jenkins (2008) argues, through processes of renegotiating their 

identities, of constructing and reconstructing (Jenkins 2008: 19ff.) through ‘picking and 

choosing’. However, as Song (2003: 17) discusses, as the postmodernist approach has been 

that identities are “free floating”, the discussion on the various dynamics behind the 

constraints and openness around people’s identities. Choices, Song argues, are “negotiated by 

a multitude of factors at work in the larger society”. This can be seen in the way that Herz, 

Bile, and Srour discuss wearing the hijab or not (Herz, Bile & Srour 2017: 35ff.), how they 

discuss their clothing (ibid.: 57ff.), in Halima’s choice to change her hairstyle from straight to 

curly (Halima 2019: 136f.), on Jonis Josef’s decision to wear shorts on a holiday in Somalia 

where he got laughed at and threatened for it – and his changing said shorts in order for this 

to stop (Josef 2019: 15), and so on.  

 

What the stories above, and so many others in the material, have in common, is the constant 

renegotiation. They need to redefine themselves in order to fit into where they want, be it in 

the majority or minority culture. However, it is important to note that there might be certain 

constraints that play an important role in how ethnic minorities are making sense of 

themselves and their ethnic and racial identities (Song 2003: 18). She argues that at the same 

time as identity and ethnicity has become a larger topic of discussion, racism and 

discrimination has shifted from being biology-based to cultural (ibid.). This is seen in for 

example Naqvi’s story: he felt as though he did not fit in in Norwegian ‘culture’, and is being 

told that he is the Other, which was explicitly pointed out to him (in part) due to the use of 

garlic and spices in his family’s kitchen (Naqvi 2019: 128f.). In other words, the construction 

of identity and self-hood happens partly due to and along with the outside society, but also on 

one’s own terms and agency.  

 

I have titled this chapter Redefining your identity, because this is a theme that is recurring in 

the literature. Chirag Patel (2019) expresses how both his parents and he himself ascended in 

social classes – from “riding a horse carriage to riding a Mercedes” through active and hard 

work (Patel 2019: 46f.). His identity was made up of many different traits that were all 

equally as important to him (see Lykke 2008): 44). Michael Angeles (2019), in a somewhat 

similar position, and knew that whatever his identity consisted of, ‘Norwegian’ was not a 

keyword. He came home from school one day and showed his parents his bad grades in 

Norwegian and they asked him why his grades were so bad in this subject when they were 

good – or at least decent – in others subjects. He did not have an explanation, apart from the 



Vilde Evjenth 

34 

following:  

…we weren’t Norwegian. My mother lost it. I have never seen her run. She ran up the 
stairs, I heard her slamming closet doors and drawers. Then she came downstairs 
again and threw four, red ‘booklets’ on the table. She asked me to tell her what they 
read; Norwegian Passport. She told me to never use that excuse ever again. And since 
then, I was Norwegian, I guess. I am Norwegian, I am me. (Angeles 2019: 8, my 
emphasis).  

A similar expression is seen with Felipe Orellana Castro. He explains that throughout his life, 

he had to pick and choose who to be, and how to be. He had various interests throughout his 

life, but he argues that your interests and hobbies, your place of birth and upbringing, as well 

as the mistakes you do, should not define who you are:  

…if everyone else finds it important to define me as Norwegian or Chilean, that’s their 
battle. I can’t define myself as anything other than Felipe. I walked a meaningless 
road trying to define myself as everyone around me did. But over time I found out that 
everything makes sense in the end, even though it might feel meaningless at some 
point. I know that I am capable of speaking many languages, that I have learned from 
both parents, friends and all of the cultures in my building. (…) But by all means, 
don’t call me whatever you feel like. My name is Felipe. (Castro 2019: 75) 

 

Kim Thanh Ngo (2019) also shares this focus on ‘being me’. He has experienced people 

wanting to control him, by him not being allowed to learn his mother tongue (Vietnamese)  

by the school who saw him as Norwegian, but also by people at the same time telling him 

that he is ‘Asian and not Norwegian’. “This is something that has stuck with me, and I cannot 

say that I am comfortable with people telling me what I am, or which language to speak. I 

should not be categorised. I am Kim.” (Ngo 2019: 103). On a similar boat, we have Galvan 

Mehidi’s (2019: 66), who starts his story with the words “I am no fucking victim!”. He 

explains how he is annoyed with being told that being an immigrant in Norway is difficult, 

because he has not faced any particular challenges himself. He feels as though he loses his 

agency (see Song 2003), by being told that his life automatically is more difficult because of 

his skin colour. This can also be seen in Ngo’s case above, and in other similar stories in the 

material regarding negative social control (see Bile, Herz & Srour 2019), and regarding what 

or who you are. This is tied to both the cultural racism that Song discusses, but also, as both 

Jenkins (2008) and Hall (2013) discuss, the need to categorise and identify people, either as 

individuals or as groups. As discussed above, there are various instances in the material that 

discusses how this can lead to a feeling of being alone, of being other, and of being different.  
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5.4 ETHNICITY AND ‘CULTURE’ AS IDENTITY  
“I remember envying those who lived in Oslo. Those who grew up with other immigrants. 

Not only Kurds, but people who had a different background. I wanted to be different with 

others” (Mehidi 2019: 66). Mehidi, whom we also met in the previous chapters, explains that 

there was nothing he could do apart from trying to adapt to his surroundings. The quote 

above tells us that Mehidi felt “different” than others, and that he felt alone in being different. 

The feeling of not belonging, of being different, of being the Other, is present throughout the 

material in many ways and in many instances.  

 

In the material, the feeling of being Other is often related to notions of ethnicity or ‘culture’. 

Bile, Herz, and Srour discuss this at length in Skamløs. As discussed previously, Srour wanted 

to celebrate graduating from high school, but felt as though she was forced to choose between 

“hijab or russebukse” (2017: 73), and ended up choosing both. Herz chose to ditch the hijab 

for ‘Western’ clothes and make-up (Bile, Herz, & Srour 2017: 57ff.), and Bile chose to wear 

the hijab contrary to what her family wanted. They discuss how having to wear clothes over 

their swimsuits was stressful at times, and discuss whether or not they should feel ashamed 

for wearing makeup – or for wanting to. They discuss how good it feels to talk to others who 

also experience similar feelings. In Third Culture Kids, many of the contributors express that 

they felt that they were different due to skin- and/or hair colour or the way they behaved or 

were interested in (see for example Josef 2019: 13, Mahdi 2019: 20, Gunaratnam 2019: 36, 

Landgraf 2019: 78, and Salum 2019: 154), but also how more ‘hidden’ identity traits such as 

class play a role (see Ajkic 2019, Crenshaw 1989, Bilge 2013, McCall 2001). If we go back 

to Jenkins’ argument that the most important factors of identity and identification lies in 

similarities and difference (Jenkins 2008: 21), the contributors and authors of the empirical 

material often point to what makes them – as individuals – different, on the basis of ‘culture’ 

and ethnicity.  

 

As discussed in the theoretical chapter 4.4, ethnic groups ‘draw a line’ between ‘us’ and 

‘them’ based on the argument that “‘we’ share something that ‘they’ do not” (Cornell & 

Hartmann 2007: 20f.). Up until this point, the analysis has focused a great deal on how the 

authors of the empirical material understand themselves as different and as the Other(s). But 

at the same time, it is noteworthy that many of them explicitly state themselves that they are 
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‘different’. As Mehidi, in the first sentence of this chapter says, he “wanted to be different 

with others” (Mehidi 2019: 66, my emphasis).  

 

Østberg’s concept of ‘integrated plural identity’ (see section 4.2) shows the duality of 

‘hyphenated identities’. These are identities that can be claimed to find belonging in more 

than one culture, and this also points to as Jenkins’ (2008) argument that identities are fluid 

and always subject of change. In Østberg’s study, she argues that this is based on a 

continuous conversation with oneself, and that this is how identity is shaped. She furthermore 

argues that this duality is why these ‘conversations’ and reflections matter for those who 

belong in ‘more than one ‘culture’’, and this could explain why self-hood and self 

identification is seen as such an important and consistent theme throughout the material: 

having to renegotiate one’s identity at all times, as expressed by for example Naqvi (2019: 

126ff) and others in the previous chapter, becomes a way for them to ‘find themselves’ in 

spaces where they may feel different or Other.  

 

Going back to the idea that we focus on who ‘we’ are as in opposition to who ‘they’ are,  the 

focus on how ‘we’ feel different is, as also discussed above, present in the material on 

different occasions, for example:   

My dear mixed child, a collision of two worlds had to happen in order to give you life. 
In despite of all your power, others will define you before you are given the chance. 
(…) They call you half one thing, half another. This makes it difficult feeling whole. 
(…) An original mix of two styles, but a work of art on its own. (…) But not everyone 
will understand your cover. Too beige too brown, too black too white. (Singh 2019: 
25).  

 

In the quote by Sandeep Singh above, he expresses the feeling of being too brown, but at the 

same time also too white, never enough and always too much (see also Mahdi 2019: 149f., 

Mehidi 2019: 68ff., Landgraf 2019: 80, Bile, Herz & Srour 2017: 44ff., 77). However, it also 

needs to be noted that, as Jenkins (2008) and Song (2003) also argue, it is  important for 

identity construction to not only focusing only on how we are different, but that focusing on 

how they are different is also an important part of the process (see Jenkins 2008, Song 2003). 

If we return to the idea of interpellation here – these statements all contribute to the discourse 

that Norwegian ‘culture’, food, language or any other practices, is something other than what 

the authors perhaps practice themselves (see Tyler 2013), not taking into the considerations 
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that not unlike personal identities, ‘cultural’ and national identities are also always changing 

and fluid (see van Houtum 2010). In other words, by stating what you are not, you also imply 

what the Other is, thus taking part in the construction who can fit into the categories of ‘us’ 

and ‘them’.  

 

5.5 BROTHERHOOD, UNITY, AND COMMUNITY  
“Brotherhood and Unity” – the popular Yogoslavian slogan that was coined during the 

Yugoslav People’s Liberation War in the years of 1941-1945, also became both the slogan 

and the ‘way of life’5 in Yugoslavia (Mesic 2004). Ajkic tells us that his “parents grew up 

under the slogan of ‘brotherhood and unity’, and [he] was born and raised under the same” 

(Ajkic 2019: 28f.). He expresses how he did not necessarily felt as though he was Bosnian, 

nor Norwegian today, but what mattered – and still matters today – is that people can take 

part in a community. He states: “It was more about ‘you like the Beatles, I like the Beatles’ – 

then we have something in common.” Remembering back to when the war broke out and the 

fall of Yugoslavia, he says “we were all Yugoslavians in one minute, and in the next we were 

not brothers anymore. Hatred entered the picture, and when hatred enters, [violent] actions 

do, too. Suddenly it was all about ethnicity and flags, instead of the Beatles” (ibid.).  

 

Ajkic explains how he had to create a sense of community again in Norway, that was also 

based on “brotherhood and unity”. “A third culture”, he calls it (ibid.: 29). He recalls how he 

found himself in a ‘multicultural group of people’, who found pride in being different, in 

“being underdogs, because we were together in it. It made it easier to identify with each 

other” (ibid.). Ajkic serves an example as to what Jenkins (2008: 19ff.) argues for when 

claiming that similarities and difference matter in identity construction – what we find that 

we have in common with others, whether this is language, norms, or a sense of being 

different together with others – as Mehidi (2019: 66) put it, all matters.  

 

This community created in being different that Ajkic talks about is also present in Naqvi’s 

(2019) story. As discussed in chapter 5.1, those he hung out with in his neighbourhood 

quickly found a sense of community in their fight against a ‘common’ enemy: the 

‘neighbourhood warriors’ who wanted the ‘foreigners’ out: “We had in common that we had 
																																																																				
5 The slogan became the official policy of the inter-ethnic relations in Yugoslavia, and it made clear 
that all of Yugoslavia’s nations as well as its minorities were to live together and coexist in peace, and 
that individuals’ ‘cultural’ expressions were equally as important as others (see Mesic 2004). 
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all been harassed or bullied by [the ‘warriors’] in different ways. It pulled us towards each 

other. We never talked about how they bullied us (…), but we all knew what we had in 

common” (Naqvi 2019: 130). It does not matter whether they did not have the same ethnic 

background, nor shared the same ‘cultural’ and historical past, what mattered was that they 

something that brought them together. The similarities are however – and necessarily so – 

rooted in differences (see Jenkins 2008: 21ff.). We know that we are not ‘them’ and therefore, 

‘we’ become we.  

 

In Skamløs, Bile, Herz, and Srour (2017) discuss how they started feeling a larger sense of 

belonging as soon as they found someone who shared experiences of similar negative social 

control, discrimination, or ‘cultural’ clashes as them (see Hall 1996). Similar to Ajkic’s 

constructing of brotherhood, the need to find both similarities and differences between ‘us’ 

and ‘them’ become important for the three women in order to navigate themselves in the 

world, and that these ‘brother’- and ‘sisterhoods’ bloom even though the members might not 

share all of the same identity traits, but there are certain things that are shared (see Ajkic 

2019, Naqvi 2019, Herz, Bile & Srour 2017, Premkumar 2019)  and these lay the foundations 

for community and unity, and for solidarity.  

 

Both the searching of, longing after, and construction of a sense of solidarity and community 

is strong throughout the two books, but as Jenkins state, “…these notions are imagined (…) 

they are ‘symbolic constructs’” (Jenkins 2008: 23). Though it may very well be that ‘these 

notions are imagined’, solidarity is powerful and precisely as Jenkins argues himself, “one of 

the things that people have in common in any group is precisely the recognition of other 

groups or categories from whom they differ. It cannot be otherwise” (ibid.). And important to 

state is also that, as discussed, these constructions and understandings of identities, of ‘us’ 

and of ‘them’ might lead to solidarity, but at the same time these books are published with a 

certain goal at hand from the publisher’s side, and this is – as always – important to 

remember. Stating that this and that is not typical Norwegian behaviour both disrupts and 

reproduces the idea of Norwegian culture as static, as something that simply is, and that does 

not become, as something that is pure and that cannot be changed. As Faten Mahdi (Third 

Culture Kids, 2019) states, “maybe we need a generation who gives everyone the finger and 

says: we’ll make our own identity”  (Mahdi 2019: 151). 
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5.6 CONCLUDING DISCUSSION  
In this thesis, the expression of identity construction in contemporary Norwegian literature 

written by the offspring of migrants is discussed. The analysis is based on empirical material 

which consists of two anthology books; Skamløs (2017) and Third Culture Kids (2019). The 

purpose behind doing a study like this is to contribute to the existing academic field on 

identity construction, and to examine how identity construction is expressed in two 

contemporary Norwegian books. How identity construction, as well as the processes of 

othering is expressed in the empirical material, as well as the discussion on how ethnicity 

relates to identity construction are three questions discussed through using textual analysis as 

a framework. Intersectionality theory lays the theoretical foundation, and together with the 

concepts of othering, identity, ethnicity and ‘culture’ make up the theoretical framework. The 

analysis is divided into five parts, all dealing with one out of the five most central and 

reoccurring themes in the empirical material, namely “us” and “them”, a split identity, 

redefining identities, ethnicity as identity, and brotherhood, unity and community.  

 

In the first part of the analysis – ‘Us’ and ‘Them’ – the notion of feeling different and Other is 

discussed. In this part, the notion of what it means to be Norwegian is closely examined – and 

through the material – mainly through what being Norwegian is not. The authors’ expressions 

of who they are, and where they belong is discussed with a reference to Tyler’s (2013) 

argument of interpellation as a concept to explain how Othering happens. Through the use of 

language, the authors group themselves and others into certain categories. This can happen 

through finding similarities or differences – as is suggested by Jenkins (2008), by defining 

yourself through who – or what – you are not. The second part of the analysis deals with the 

‘consequences’ of these processes, and is called ‘A Split Identity’. In this part, the author’s 

expressions of feeling ‘split’ between two or more ‘cultures’ or ethnicities – of having an 

‘identity crisis’ – is discussed. In this chapter, we are introduced to the importance placed by 

the authors in the category of ethnicity when it comes to identity – and how this is an 

example of the valuable traits of intersectionality theory.  

 

The third chapter – ‘Redefining your Identity – delves into the author’s constant renegotiation 

of identities, of how becoming and being yourself through seeing your identity (or identities) 

as a process in which the individuals consciously and unconsciously choose bits and pieces to 

fit the giant puzzle that make up their identities. However, as Song (2003) argues, these 
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choices are affected by the ‘outside’ world as well – several of the authors feel the need to 

‘adapt’, to change, or to compromise their looks and behaviour in order to ‘fit in’ or – the 

opposite – to stand out. What the authors express as important, is the sense of ‘being me’, no 

matter who that may be. As discussed, this often has to do with ethnicity and ‘culture’, and 

being allowed to both express and flaunt their different traits – whether visible (such as the 

wearing of religious symbols, hair colour, skin colour, et cetera) or not. The idea that ethnic 

groups share something also means that there are some who cannot fit into said groups, and 

again – we are faced with the discussion of ‘us’ and ‘them’.  

 

In the fourth analytical chapter – Ethnicity and ‘Culture’ as Identity, this is discussed at length 

and we become familiar with Østberg’s concept of ‘integrated plural identities’ (Østberg 

2006). This is a concept that fits well with the authors in the empirical material, the ‘ongoing 

conversation with oneself as another’ entails the same notions as Jenkins’ (2008) 

‘renegotiating’ of identities. In this chapter, the line between ‘us’ and ‘them’ is still present, 

and the statements of who the authors do not identify with, also sheds light on how they 

define others. The fifth, and final, analytical chapter – titled Brotherhood, Unity, and 

Community – discusses the theme of community that is persistent throughout both of the 

books. How can one be ‘other’ together with others? Through Jenkins’ concepts of similarity 

and difference, the construction of community and unity is seen precisely in finding similarity 

in being different, and having some things in common. Though solidarity and community are 

imagined and ’symbolic constructs’ (Jenkins 2008:23f.), both are powerful and can lead to 

change or disruption, or to a society ‘where we are allowed to be who we are’ (Bile, Herz, & 

Srour 2017, paraphrased).  

 

As discussed throughout both the analytical part of the study, and also in the methodological 

part, these expressions of identity constructions are solely images of what identity can look 

like. They have been carefully worded, framed, and expressed in these two books, and the 

stories, as well as the authors or contributors have been carefully picked. There is a market 

for these books (if not, they would most likely not have been published), and this is not to say 

that the author’s voices lose meaning or value, but merely to point out that the stories are 

performed on the ‘front stage’, to use Goffman’s (1990) terms. The material nevertheless 

represents specific identity constructions and lets us in on intimate details of how these 



Vilde Evjenth 

41 

processes work and how they matter both for individuals and societies altogether, and I am 

sure different individuals will read these expressions and images and feel some sense of unity 

or solidarity to a certain degree.  
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7.0 WHAT DO WE DO IN THE FUTURE?   
As discussed in chapter 3 (methodology) of this thesis, the outcomes of an analysis like this 

one will always depend on many factors. For instance, the type of material plays a role, as 

does the theoretical framework, and – perhaps most importantly – my own background and 

philosophical position. These elements contribute in the production of knowledge, and with a 

different approach and different empirical material, different results would follow. In the 

future, what would be interesting is to see this type of analysis with different kinds of 

material. This could be to look at what the situation for identity construction expressed in 

literature written by the offspring of migrants, or migrants, in other countries, or to look at 

how identity construction is expressed in ‘ethnic Norwegian’ authors’ stories. Would we see 

the same kinds of thoughts and processes expressed, or would they look different?  
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